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Civics Team/ Richardson
 Lesson Plans Summary
If These Halls Could Talk: Central High’s Historic Story: 

This lesson introduces the ideas that (1) the ’57 Crisis was a turning point in civil rights history; (2) the past is still part of the present, and Oral History is an important source for learning about that past; and (3) rights are not guaranteed until they become part of the written “rule of law”.  Subsequent lessons uncover the key events and issues in U.S. history and government that lead to the Central High Story—and then beyond it to the next chapters of the struggle for civil rights. 

Guiding Questions:  Who gave “him” the right to come here?  What happened when he did?  Why do people remember it?  What do people still remember about it?  
Bell-ringer:  (Journal 5 min) Why are you at Central?  Do you know anybody else who has been a student here?  Who and when?  … P.S. Who said they could come to school here?  Who said you could be here?! 1.2

Activities: Students study old photographs to generate “interview questions” for Earnest Green, one of the LR Nine, then view movie about his experiences at Central in 1957.  After film, students add more questions for their “interview” with the LR Nine.  Finally, students make wall display of these questions to use for further study about the Central High story.  For closure, students write and answer GQ questions. 2.7

Assignments: Journal entry (Jrnl);   Back-to-the-Future Interview Questionnaire; Pre-Write for Interview Essay; Good Questions to Ask display; Jrnl: Answer GQs (Guiding Questions)

Materials: “The Earnest Green Story” (105 min); How to Read a Photograph (photo: LR Nine entering with soldiers); handouts for assignments 1.1

Civics Textbook: Chapters 4 & 7 (Holt, American Civics)

LRSD Civics Benchmarks: 1.3 & 1.7

Magna Whatta?: Founding Documents of Civil Rights: 


This lesson teaches students how to analyze historical documents to learn how people in the past were thinking about individual rights that a government should protect.  It also reinforces the idea that the first step in guaranteeing our civil rights is to make them part of the written rule of law.  

Guiding Questions:  How did these documents give Earnest Green—and each of the LR Nine—the right to attend Central High?  What parts of the documents could his lawyer quote to prove he has the right?

Bell-ringer: Try to translate the sentence of the old document (handout).  Write what it says.  Then write how someone today could say the same idea.  (Use copy of original Declaration of Independence: “We hold these truths to be self-evident....”) 2.6

Activities:  Students learn how to analyze documents using 7 questions (APPARTS technique).  In teams students then analyze the five major historical documents that establish our civil rights.   They reproduce on “parchment” one of the documents, using their own words but including quotes from the original document for the most important ideas. 1.3

  They send a Note to Lawyer with quotes to use for LR Nine in court.  For closure, students write answers to GQs in journal.

Assignments:  Jrnl: translation & rewrite; APPARTS, Ye Olde Document Repro; Founding Document Rubric; Note to Lawyer; Jrnl: write/answer GQs

Materials:  Close up image of DI;  copies of Magna Carta, English Petition of Rights, English Bill of Rights, Declaration of Independence, U.S. Bill of Rights (originals and translations); onion paper for Ye Olde Document Repro; handouts

Civics Textbook: Chapter 2
LRSD Civics Benchmarks: 1.2

Where Did They Get That Idea?! English Roots of American Rights: 

This lesson identifies the English origin of key civil liberties named in the Declaration of Independence and the U.S. Bill of Rights and teaches students to prove text-to-text comparisons by quoting matching phrases. 

Guiding Questions:  Where did Americans get the idea they deserved those rights?  Where does it say so? 

Bell-ringer:  Using the DI, find and copy the quote that sounds like the famous complaint in American history about “No Taxation without Representation!” 

Activities:  Students work in pairs to identify key phrases in the Declaration of Independence related to civil rights found in the earlier English Petition of Rights (1639) and the English Bill of Rights (1689).  Students use their notes to write a Compare/Contrast Essay.  [This activity can be repeated later when students study the U.S. Bill of Rights or done at the same time.]  For closure, answer GQs.  1.2

Assignments:   Jrnl: Quote from DI; APPARTS for DI, English Roots of American Rights/DI, English Roots of American Rights/BR, Compare/Contrast Essay; Jrnl: write/answer GQs

Materials:  DI and BR (copies of originals and translations); C/C Outline; handouts 1.1

Civics Textbook: Chapters 2 & 3
LRSD Civics Benchmarks:  1.3-1.4

For Better or For Worse: Which Branch of Government Has the Most Effect on Civil Rights?  


This lesson gives an overview of how the three branches of government have affected civil rights—in ways that are both positive and negative.  It also teaches how to create a PowerPoint presentation to summarize their research findings. 1.1- 1.5

Guiding Questions:  Which branch of government has the most power to affect civil rights—for better or for worse? 

Bell-ringer: Read a list of 10 government acts and put a (+) in front of ones that affect civil rights in a positive way and a (-) for those with a negative effect. 

Activities:  Students find sources of presidential actions (Executive Orders), federal and state laws (Acts), and Supreme Court decisions (“Blank v. ​Blank” and Court Orders). 1.3

 They create a six-slide PowerPoint showing positive and negative examples of each branch’s effect on civil rights and stating their answer to the research question.  Students make oral presentations in class with their PowerPoint.  They also create an outline and write a short Compare/Contrast essay using English class rubric.  For closure, answer GQs. 1.3

Assignments:  Jrnl: Plus/Minus List; Pro/Con Chart; PowerPoint; PowerPoint Presentation Self-Evaluation; Compare/Contrast Outline; Compare/Contrast Essay; Jrnl: write/answer GQs

Materials: Website for Civil Rights; “Plus Or Minus” List; Tips for PowerPoint’s; PowerPoint software;  Compare/Contrast Essays [English Dept PowerPoint]; PowerPoint Self-Evaluation Rubric; Oral Presentation Rubric 2.6

Civics Textbook: Chapters 5, 6, 7
LRSD Civics Benchmarks:  1.1 – 1.5

Promises Denied: America’s Hall of Shame: 


This lesson introduces students to key events in American history when the civil rights promised in the Constitution were denied to a particular group of Americans.  It shows students the need for Americans to constantly watch for abuse of rights against any one group.  

Guiding Questions:  When and where in American history have basic American rights been denied to particular groups of Americans?  How and why?  What allowed the promise of “Liberty & Justice for All” to be broken?

Activities:  Students work in teams to search online for historical documents (official papers, photographs, paintings/images, maps, newspaper accounts, letters, etc.) related to 3-6 of the historical events.  They use printouts of this material to create a wall display of a timeline of “Promises Denied” in U.S. history.  Students also create a computerized TimeLine document with captions explaining the 5Ws of the events they researched.  For closure, answer GQs.

Assignments:  Wall Display, Timeline, PeerEdit Checklist of Effective Timeline Display; Jrnl: write/answer GQs

Materials:  Sample Timelines, Promises Denied Chronology, Timeline software (Excel), butcher paper for Timeline, PeerEdit Checklist of Effective Timeline. 2.4, 2.7, 2.6,1.4

Civics Textbook: Chapters 3 & 4
LRSD Civics Benchmarks: . 2.6,1.4,1.2

Promises Defended: America’s Hall of Fame: 


This lesson identifies individuals and groups who fought to win (or win back or protect) the rights being denied other Americans.  This lesson balances the patriotic criticism of the previous lesson with praise of those who tried to defend American democracy by protecting the rights of the minority.  


Guiding Questions:  Who spoke out when civil rights were denied?  What individuals?  Which groups?  What did they say and do?

Bell-ringer: Try to match the names with the pictures in this handout of Heroes of Democracy.   

Activities:  Students work in groups to create another Timeline wall display.  This display includes photos, letters, or other documents related to the individuals or groups who tried to stop the abuse of rights.  Students write a persuasive essay in the form of letter nominating a particular individual or group for America’s Democracy Hall of Fame.  For closure, answer GQs,

Assignments:  Heroes of Democracy (photos/names); Promises Defended Timeline; Outline/Rubric for Persuasive Essay [English Dept]; America’s Democracy Hall of Fame Nomination Letter

Materials:  Heroes of Democracy (photos/names); butcher paper, scissors, and glue-stick for Promises Defended Timeline; Outline/Rubric for Persuasive Essay [English Dept]; “letterhead stationary” for Nomination Letter for America’s Democracy Hall of Fame

Civics Textbook: Chapters 3,4
LRSD Civics Benchmarks: . 2.6,1.4,1.2

****** [CREATE W/ENGLISH] Stand and Deliver: Who Acts Like a Hero, How and When?  

This lesson examines the questions of what counts as heroic, who acts like a hero, and what enables ordinary individuals to act in extraordinary ways. [USE AFTER CENTRAL STORY LP?] 

Guiding Questions:  What enables an ordinary person to act heroically?

What price did they pay?  What reward did they reap? [CF. WDC QUOTE re: ADULT OVERNIGHT]

Three Steps Forward and Two Steps Back:  The Slow Progress of Civil Rights: 


This lesson teaches the series of events in the late 1800s that led to a segregated Central High School.  It highlights the great—but temporary—breakthrough in civil rights for African Americans following the Civil War: the 13th, 14th and 15th Amendments ended slavery, required states to give equal protection under the law, and guaranteed the right to vote.   The lesson also shows how great changes often cause a counter reaction: the Supreme Court decision, Plessy v. Ferguson, reversed the progress and led to legalized segregation: “Jim Crow Laws.”

Guiding Questions:  How did the doors of Central High come to be closed to black students to begin with?  How was the problem of civil rights for former slaves solved after the Civil War? How did a Supreme Court interpret the 14th Amendment so that black Americans no longer had the same rights as white citizens?  What was life like under the resulting “Jim Crow” laws?

Bell-ringer: Pick your choice of the 5 Most Stupid examples of Jim Crow laws from the website.  Write a 3-5 sentence explanation of how these laws might affect the LR Nine.

Activities: Students search online for background history of Jim Crow Laws (origin of the name, reason for laws, examples of laws) and use this to write an introduction for a Compare/Contrast essay.  For the body of the essay, they select two different personal stories from an oral history website about living under Jim Crow.  They take notes using a Compare/Contrast Outline.  Finally, they draw their own conclusions about how Jim Crow Laws affected the way people think and use this for their concluding paragraphs.  (This lesson is graded in both Civics and English classes.)  For closure, answer GQs.

Assignments: Top 5 List of Stupid Jim Crow Laws; Compare/Contrast Outline; Jrnl: write/answer GQs; Intro Paragraph; Concluding Paragraph

Materials: website for Jim Crow Laws; website of Jim Crow Oral History; Compare/Contrast Outline  

Civics Textbook: Chapters 4
LRSD Civics Benchmarks: 1.4,1.6,2.1,2.3,2.7

Righting a Wrong:  Brown V. Board of Education (1954) Chapters 7


This lesson puts students into the middle of the Supreme Court as it heard arguments on the case that changed America.  It adapts the NPS lesson for role-play with Supreme Court decisions, adding Guiding Questions about the Central High story.  It emphasizes how civil rights leaders saw the Judicial Branch as the best strategy for bringing social change.  It points out how social science research was allowed, for the first time, as evidence in a Supreme Court case.  

Guiding Questions:  What convinced this Supreme Court to overturn the decision of an earlier Supreme Court?  Why didn’t their decision settle the rights of the LR Nine once and for all?

Bell-ringer:  Which of these dolls do you like best?  Why?  Which of these dolls is good?  Which is bad?

Activities:  Students begin lesson by repeating the famous social science experiment that helped convince the Warren Court that “separate but equal” could never be equal and that separation of the races bred a sense of inferiority and inequality.  Then they form teams to write scripts for role-playing different people in the Supreme Court hearing and decision.  For closure, write/answer GQs.  [See NPS lesson for Assignments and Materials]

Civics Textbook: 

LRSD Civics Benchmarks:
Finishing the Story: The WEC and S.T.O.P. vs. C.R.O.S.S.--The Final Battles to Desegregate Central High: Chapters 7


This lesson tells the rest of the story—from where the history textbooks leave off.   It explains how different groups battled to re-open the LR schools during the Lost Year of 1958-59, when they were closed after only one year of integration.  It shows how citizen action by concerned individuals and groups brings the final solution to real issues in a community.  

Guiding Questions:  If the Governor and the state Legislature close all the schools the next year, how can you get them open again?  Why wouldn’t a good person argue that we should vote to re-open the schools because “integration is the right thing to do and is what the constitution says? What does the expression mean: “Don’t let the Perfect Be the Enemy of the Good.”

Bell-ringer:  If you were writing or drawing an advertisement for an election to re-open Central High School (after they closed it in the year following the LR Nine), what would that ad say or show?

Activities:  Students invent ads for a campaign to re-open Central High and other LR high schools during the Lost Year.  Then they learn about the events of the Lost Year that led to the closing of the schools and the later recall election of the segregationists on the LR school board that re-opened the schools.  They compare their ads to the actual ads.  They discuss the argument: “Don’t the Perfect be the Enemy of the Good.”

Assignments:  Proposed Ad; Jrnl: Notes on the Lost Year, WEC, and S.T.O.P. v. C.R.O.S.S.; Analyze the Ads; Jrnl: Write/Answer GQs 

Materials:  Ads from the STOP v. CROSS campaign (classroom set of hard copy + online copy of ads); historical background for teachers.  1.4.,1.6,1.7,2.4

Civics Textbook: 

LRSD Civics Benchmarks:

Mapping a Movement:  Key Civil Rights Events in a Decade of Change: Chapters 25


This lesson shows students how separate civil rights events inspired efforts by others to bring change in their own community—and how the struggle became the Civil Rights Movement of the 60s.  They discover names and places and also strategies used in different places to bring about change.

[INSERT GEORGE’S LP] 1.6

How Did It Affect Them?  Interviewing People about Desegregation Experiences


This lesson teaches students how to formulate questions for interviews and how to prepare for, conduct, tape record and then catalog those interviews.  It shows the importance of details in a story.  It emphasizes the importance of each individual’s story to paint a realistic and overall picture of the era of desegregation in American history.  

Guiding Questions:  Where where you?  What was happening?  How did it affect others?  How did it affect you?  Then?  Later?  How did it change you?

Bell-ringer:  As you look at this photograph, what do you remember?  Where were you on 9/11?  What was going on around you?  How were other people acting?  How were you feeling at the time?  Later?  How did that experience change you—your choices, your way of thinking?

Activities:  Students write their own responses to the Bell-ringer questions, then divide into pairs to interview each other about their memories of this important historical event.  They practice asking the simple set of six questions they will use in interviewing older adults about their experiences during desegregation.  They also practice collecting information about the interview to help index their later interviews for the website.

Assignments:  Jrnl: Write/answer GQs; Interview Notes for Classmate’s 9-11 Experience; Index Notes for 9-11 Interview

Materials:  photo or headlines from 9-12; handouts. 1.1,1.2,1.3,2.3,2.6

Civics Textbook: 

LRSD Civics Benchmarks:

What Sticks in Your Mind?  Writing Interview Essays about their Stories


This lesson teaches students how to focus on a particular story—that stays with them—after an interview.  Students learn to capture details about the place and setting of the interview, as well as about the 5 Ws and the spoken words of the stories they hear.  They also learn to identify the point of the story and to explain how it connects to a larger theme.  Their essays become statements about the significance a younger generation can see in an older generation’s experience.

Guiding Questions:  [SEE SIX QUESTIONS IN PRE-WRITE EXERCISE FOR INTERVIEW ESSAY]

Bell-ringer:  Pick 1-3 of the facial expressions shown on this handout that you saw on the face of the classmate you interviewed.  What question did you ask or what part of their story were they telling when their face had that expression?  Write a sentence that describes how they looked and quotes what they said.

Activities:  Students use a cartoonist’s display of emotions to identify the feelings behind different facial expressions.  They then use these to answer one of six questions in a pre-writing exercise for an interview essay.  On the following class day, they turn their pre-write into the rough draft of an Interview Essay.  Using a checklist, they get feedback from two peer-editors and write a final version of the interview.  

Assignments:  Jrnl: “….QUOTE…,” he said ______ly.; Interview Essay Pre-Write;  Interview Essay 1st Draft; Interview Essay Peer Editor Worksheet; Interview Essay Final

Materials:  Cartoonist’s Display of Emotions; Interview Essay Pre-Write Guide; Interview Essay Peer Editor Worksheet. 1.1,1.4,2.3

Civics Textbook: 

LRSD Civics Benchmarks:

Making History: Turning Interviews into WebPages into Memory Project

This lesson teaches students how to expand a simple interview into a series of linked WebPages for publication on the Memory Project website.  Together the WebPages provide valuable information for other students, teachers in other schools, community groups, and historians.

Guiding Questions:  What is the subject and theme of this particular person’s story?  How is this person’s story related to the larger struggle for civil rights or to the theme of the Hero’s Journey?  What other historical documents or events are related to this story?  What did you learn while doing this project? What hands-on activity could other students do with this essay and/or related WebPages to learn something important?

Bell-ringer:  List 3 things that work and don’t work about these oral history websites

Activities:  Students evaluate existing WebPages to learn the value of indexes, web links, and info about the authors.  Then students learn to identify key subjects and themes in a particular story.  They learn to turn these into search words to find related historical websites.  They invent hands-on lesson plans to help other students analyze the key facts and ideas in the interview.  They personalize their learning experience in a Credits page.

Assignments:  Index Notes; Webliography; Credits Page; Student Lesson Plan

Materials: 1-3 oral history websites to evaluate; student samples for each assignment. 1.2,2.6,2.7,1.1

Civics Textbook: 

LRSD Civics Benchmarks:

Next Chapters in the Struggle? Researching Civil Rights Conflicts at Home


This lesson underscores the idea that making civil rights real is a never-ending task.  It stresses the warning of Jefferson and other Founding Fathers: the democracy is safe only when the citizens are informed.  Students work in teams to research social conflicts happening in America—because of race, religion, tribal or ethnic origin, age, gender or social class.  Each team then informs the rest about the developing issues in these next chapters of civil rights.

Guiding Questions:  Whose rights are not being protected?  Says who?  Why?  Where? So What?  

Bell-ringer:  What’s the threat that Thomas Jefferson is talking about in this old letter? [FIND ONE ON ‘INFORMED CITIZENS’]  Do you think he’s right or not?  Write a TWEDYAODWTS paragraph (To What Extent Do You Agree Or Disagree With This Statemen

Activities:  Students start the lesson translating Jefferson’s warning about keeping an informed citizenry.  Working with partners, they chose from a list of current headlines that identify issues in civil rights.  They use the Group Research Project Rubric to guide the work and grade their end product. Each group presents findings in PowerPoint form.

Assignments:  Jrnl: TWEDYAOD paragraph; Group Research Project Evaluation; PowerPoint Presentation; PowerPoint Rubric; Jrnl: Write/Answer GQs

Materials: example of Thomas Jefferson Letter; current headlines/articles about civil rights issues; Group Research Project Evaluation form; PowerPoint Rubric. 1.2,2.4,2.7
Civics Textbook: 

LRSD Civics Benchmarks:

Next Chapters in the Struggle? America’s Foreign Policy and Civil Rights Abroad.  Chapters 23, 25


This lesson underscores the idea that making civil rights real is also an ongoing task in international affairs.  It introduces students to the Universal Declaration of Rights written when the United Nations was formed after WWII.  Students work in teams to research social conflicts happening in other countries—because of race, religion, tribal or ethnic origin, age, gender or social class.  They identify ways that American foreign policy affects the rights of people in those countries.  Each team then uses PowerPoint to inform the rest about the developing issues in these next chapters of civil rights.

Guiding Questions:  Whose rights are not being protected?  Says who?  Why?  Where? So What?  

Bell-ringer:  What’s similar and what’s different between the U.N. and the U.S. Declarations of Rights?  Should the U.S. try to protect these rights of individuals?  Write a TWEDYAOD paragraph (To What Extent Do You Agree Or Disagree With This Statement.)

Activities:  Students start the lesson comparing the U.N. Declaration of Human Rights with the Declaration of Independence in the U.S.  Working with partners, they chose from a list of current headlines that identify issues in civil rights in other countries.  They use the Group Research Project Rubric to guide the work and grade their end product.  Each group presents findings in PowerPoint form.

Assignments:  Jrnl: TWEDYAOD paragraph; Group Research Project Evaluation; PowerPoint Presentation; PowerPoint Rubric; Jrnl: Write/Answer GQs

Materials: copy of U.N. Declaration of Human Rights; current headlines/articles about civil rights issues; Group Research Project Evaluation form; PowerPoint Rubric. 1.4,1.5,2.7,2.2

Civics Textbook: 

LRSD Civics Benchmarks:
